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¢ Introduce Yourself

¢ Orient to Schedule

Welcome!

BEST/VTmtss Summer Institute 2023 - Schedule

Monday 6/26
00 - 8:00 7.00 - 7:45
Morming Refreshments

800-8
Weicome and Opening Remarks

7.45 - 8:00

Welcome & Announcements

215915

¢ Materials

https://www.uvm.edu/cess/cdci/best/vtmtss-summer-institute-strands

Strand Learning Objectives

1. Describe the core features of effective
classroom practices to support all
students, and develop an effective
classroom environment plan.

Nourishing
Our Roots

2. Discuss how we develop habits, and
create an action plan to develop
habits to support wellbeing in the
classroom.

3. Identify data and systems features
needed to scale habits of effective

classroom practices.

Reflections

~10 min table groups
~15 min share out
Reflect on your last school year and identify:
1 challenge
2 lessons learned

3 celebrations

Introduce yourself & your

school when you share

Strand Learning Objectives

1. Describe the core features of effective
classroom practices to support all
students, and develop an effective
classroom environment plan.

Nourishing
Our Roots

2. Discuss how we develop habits, and
create an action plan to develop
habits to support wellbeing in the
classroom.

3. Identify data and systems features
needed to scale habits of effective
classroom practices.

Strand Handouts

Nourishing
Our Roots

6/6/23


https://www.uvm.edu/cess/cdci/best/vtmtss-summer-institute-strands

Strand Outcomes or “Take Aways”

NOUI'iShing Be sure to

download the

Our Roots word version of

this to work on

Action Plan

i

Speaking of
action plans....

Strand Overview

Mon . .
(10:30-12:30) Context & Critical Practices
Tue Critical Practices
(9:15-12:30)

Wed . . .
(9:45-12:30) Data, Systems, & Habits of Effective Practice

Thurs

Full Continuum of Effective Practice
(9:00-12:30)

Ongoing Mental Health Crisis in Schools

nealoday
Are Schools Ready to Tackle the
Mental Health Crisis?

With one in five children ages 13-18 living with a mental health condition, more schools are

creating comprehensive, systemic programs to address the problem By: Tim Walker

EducationWeek Published: 09/13/2018

STUDENT WELL-BEING N

Mental Health Crises Are
Bombarding Our Schools. Here’s
What We Can Do — march 27,2022

11

5o Download an Action Plan
(or open an existing one!)

Tier 1 Supplemental Resources

Add action items
throughout strand
to promote
implementation

SUPPLEMENTAL

L= W TRk

10

Ongoing Mental Health Crisis in Schools

Do the headlines resonate
with your experiences?

If yes, what are some of the
observable, measurable, and
specific concerns in your
classrooms?

Let’s talk mental health!

12
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https://nepbis.org/tier-1-workbook-and-supplemental-materials/

Centers for Disease Control and Prevention

CDC 24/7: Saving Lives. Protecting People™

Mental Health

Mental health includes our emotional,
psychological, and social well-being. It affects
how we think, feel, and act. It also helps
determine how we handle stress, relate to
others, and make healthy choices. Mental health
is important at every stage of life, from
childhood and adolescence through adulthood.

In other words, mental health is....

@ Social How we connect
| J/

':ET Behavioral How we act

SEB described by Dr. Sandy Chafouleas

II-b 008/4- " preparing hild-school

13

We know
@ crovionar [N
& support
. SEB skills!!!
'ET Behavioral

14
Students’ Effective classroom
academic & practices are directly
behavior outcomes linked to students’

are closely related.

Behavior
Outcomes

established effective
classroom practices.

15

What promotes effective classroom practices?

Academic
Outcomes

Preservice Training

Behavior
Outcomes

Effective
Classroom
Practices

Inservice Support

17

Decades of research have

behavioral and
Academic academic outcomes.

Y

Effective
Classroom
Practices

Outcomes

16

IAnd, teachers continue
to express concerns
with student behavior

Behavior
Outcomes

Teachers implement
practices at lower levels
than desired

Unfortunately...

Teachers report limited (if
any) pre- and in-service

Pt training in behavior

Outcomes support

Effective
Classroom
Practices

18
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Fortunately... we know what to do!!!

Academic
Outcomes

Behavior

Outcomes

Effective
Classroom
Practices

19

Strand Resources

Supporting and Responding
to Students’ SEB Needs

httos pbis.org/resource/supporting-
and-responding-to-behavior-evidence-based-
classroom-strategies-for-teachers

Nourishing
Our Roots

Habits of Effective Practice o

httos: yw.pbis.org/resource/habits-of-

effective-classroom-practice I

=] o - ]
MTSS in the Classroom
hitps ww.pbis.ore/resource/multi-tiered:

CRITICAL
PRACTICES

20

Overview
of Guide

Thanks to the team
who lead the
development of
Version 2:

Brandi Simonsen,
Jenifer Freeman,

Maria Reina
Santiago-Rosario,
Karen Robbie,
Heather George,
Steve Goodman,
Laura Kern,
Barbara Mitchell,
Robert Putnam, &

SUPPORTING AND
RESPONDING TO
STUDENTS' SOCIAL,
EMOTIONAL, AND

BEHAVIORAL NEEDS:

E Practi

Center on PBIS. (2022).
Supporting and Responding to
Student’s Social, Emotional,
and Behavioral Needs

system-of-supports-mtss-in-the-classroom

21

23

Evidence-Based Proctices for
Educators (Version 2). Center
on PBIS, University of Oregon.
Www.pbis.org.

Kim Yanek

22

The updated Supporting and Responding (Version 2) guide includes:

 an expanded focus on support for students’ social, emotional, and
behavioral (SEB) growth;

« additional practice areas (e.g., establishing positive connections,
planning relevant instruction, fostering positive relationships);

« a stronger link to targeted and individualized SEB supports;

* an enhanced focus on staff implementation (e.g., an action
planning tool, resources to monitor fidelity and access training,
coaching, and feedback); and

* updated resource links and references to empirical support
throughout.

24
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https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom
https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom
https://www.pbis.org/resource/habits-of-effective-classroom-practice
https://www.pbis.org/resource/habits-of-effective-classroom-practice

g coNTER oW
& PBIS .

Purpose & Description

[ What is the purpose of this guide?

* Summarize evidence-based,
positive, and proactive practices
that support and respond to
students’ SEB needs

e Support educators to implement
practices throughout continuum of
support (e.g., tiers 1, 2, and 3)

¢ Help educators prioritize
instruction; promote meaningful
and equitable outcomes; and
support students’ SEB and academic
growth.

What needs to be in place before |
can expect these practices to work?

* MTSS framework, such as positive
behavioral interventions and
supports (PBIS)

* Classroom and schoolwide
expectations and systems are directly
linked;

« Classroom practices are merged with
effective instructional design,
curriculum, and delivery; and

 Classroom data are used to guide
decision making.

o

“ CENTER oW
PBIs Positive Behavioral
\ Interventions & Supports

Table A. Supports to Opti

o AMTSS framework trot

* Schoolwide data

. A ‘e systems of support for staff

. W the MT ¥ ecucaton align and integrate

Fidelity and

stoes integrate

ve instructional peactices (¢
" tably: and @

linkoed

1 by classroom data

urriculum

o

25
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/ EQUITY A\

Prioritize equity. MTSS is
for all students, families,
and educators. All
means all; in other
words, MTSS supports
individuals from all
ability, race/ ethnicity,

SYSTEMS

Invest in systems to
support high-fidelity
implementation across
time. Consider efficient
and effective means to
support educators’
professional learning

PRACTICES \

Emphasize practices that
address identified

needs, have supporting

evidence, and match the
local culture and

context. Integrate, align,
and connect practices

DATA

Use data to inform
decisions related to

screening, fidelity,

and equitable
outcomes.

@ PBIS .

& PBIS ==

[ENPp—

29

\ gender, and LGBTQIA+, | and wellness.

progress monitoring,

within domains.

OUTCOMES

Make student growth
and benefit central to all
decisions. Student
outcomes that reflect
equitable learning
opportunities must be
the ultimate criteria for
all decision

28

This Guide

IS...

This guide prioritizes practices that are

(a) designed to promote students’ SEB growth,

(b) consistent with positive and proactive values,

(c) free to implement (e.g., not packaged programs),
and

(d) supported by empirical evidence across contexts
(e.g., elementary, middle, and high schools;
students from diverse backgrounds and with
diverse needs).

Research demonstrates that each practice is

associated with positive outcomes,” including:

« Improved SEB and academic outcomes,

« Decreased SEB challenges and contextually
inappropriate behavior, and/or

* Reduced use of reactive and exclusionary
discipline.

’(Long et al., 2019; Oliver et al., 2011; Simonsen et al.,
2008. Sutherland et al., 2019) 8

30



& PBIS =

This guide is not

« areplacement for more comprehensive
trainings and does not provide the depth of
knowledge/research about each topic.

» acomprehensive resource on targeted (Tier
2) or intensive (Tier 3) support.

This guide (a) describes practices that provide

[T rrr——"

SEB needs.

an important foundation of universal (Tier 1)
classroom support for all students and (b)
suggests approaches to further differentiate
(Tier 1), target (Tier 2), and intensify (Tier 3)
these practices; however, additional training
and coaching likely will be necessary to
support students with targeted or intensive

This Guide
is NOT...

[P TSr—r——"

31
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What Terms Should I Know? }

| & PBiIs ==

e [ Where Do I Start?

33

How is This Guide Organized?

Steps to Support & Respond to Students’ SEB Needs

1.create positive
ing

Table with critical features, examples,
non-examples, & resource links
(publications, videos, etc.) for each
practice.

35

34

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.1 Design a Safe

e Connections

1.3 Develop
Predictable Routines
D e & leacl

Positive
Expectations

3.Monitor fidelity
& use data to

- guide

implementation

1 Engage Students 3.1 Monitor
n Relevant Learning Implementation
Foster Positive
Rel ships

.3 Prompt &
Supervise SEB &

2.Actively
promote SEB
growth

If implementation
challenges...

.2 Access Training,
Coaching, &
Feedback

Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

4.Monitor student
outcomes & use

‘ data to guide

response

4.1 Monitor
Student Outcomes

If many students
make ongoing SEB
errors ...

4.2 Enhance Tier 1
(Steps 1 & 2)

If few students make
ongoing SEB errors ...
4.3 Enhance Tier 1;

Consider Tiers 2 & 3

36
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Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.1 Design a Safe
Environment

Design classroom layout to facilitate the most typical
instructional activities (e.g., small groups, whole group,
learning centers)

Arrange furniture to allow for proximity and smooth
teacher and student movement

Assure instructional materials are neat, orderly, and
ready for use by all students

Consider unique student needs and ensure
accessibility

Post visuals that support critical content and learning
practices (e.g., word walls, steps for the writing
process, mathematical formulas), and reflect diversity
of the classroom community

37

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

S

Establish
Pos Connections

Establish positive connections with students, families,
and other members of the classroom community
through purposeful communication

Build in regular opportunities for positive connection
throughout the year (e.g., positive family postcards,
email, brief check-ins, scheduled meetings)

Use formal and informal approaches to learn about
students and understand their learning history, cultural
identity, and preferences for learning, receiving
feedback, etc.

Authentically engage families as partners in learning

Validate and affirm* students’ and families’ personal
and cultural learning histories

39

Safe Environment Examples

Maximize structure
& predictability

Minimize crowding
& distraction

-
Goal is a safe environment, not “Pinterest perfect!”

Aligning and Integrating
Family Engagement in Positive
Behavioral Interventions and
Supports (PBIS)

Concepts and Strategies for Famies
and Schools in Xey Contexts

https://www.pbis.org/resource/family-school-collaboration-in-positive-behavioral-
interventions-and-supports-creating-a-school-atmosphere-to-promote-collaboration

https://www.pbis.org/resource/aligning-and-integrating-family-engagement-in-pbis

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

S
=
=

Develop
Predictable Routines

* Establish a predictable schedule and clear procedures
for each teaching and learning activity and transitions
between activities

Post steps for specific routines to promote
independence

Teach routines and procedures explicitly (in
combination with expectations, using classroom matrix
see 1.4)

Practice regularly and reteach throughout the year

Provide specific feedback for students’ use of routines
and procedures

Promote self-managed or student-guided schedules

41

Predictable Routines Considerations

Develop Predictable Routines & Schedule
— Teacher routines

= Administrative time

= Personal time
— Student routines

= Student directed activities

= Whole group activities

= Independent activities

* Make smooth, rapid transitions between

activities throughout the class activity and
day; teach/practice transition behaviors

42
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Predictable Routines Examples

= J| Write. ¢

43

® ) 3
@ A @® Predictable Routines

Table Activity

Individually or as a team,
begin to complete an
EXAMPLE Positive
Classroom Behavior
Support Plan.

Replace sample text with
your routines (column

headers) %/

Steps to Support & Respond to Students’ SEB Needs

If school implements a multitiered behavioral
framework, such as PBIS, adopt the 3-5 positive school
expectations as classroom expectations

1.Create positive
teaching &
learning
environments

If school expectations do not exist, co-develop

1.1 Design a Safe classroom expectations with students and post

Environment

Collaborate with students and families to define
expectations in ways that are observable, measurable,
positively stated, understandable, and culturally
relevant

1.2 Establish
Positive Connections

1.3 Develop
Predictable Routines

Teach expectations using examples and non-examples
and with opportunities to practice and receive
feedback, and reteach

Validate, Affirm, Build, and Bridge (VABB)T to honor
students’ personal and cultural learning histories when
teaching expectations :

.4 Define & leacl
Positive
Expectations

Expectations Considerations

A small number of

positively-stated
expectations or norms

Why small
number?

45

fence on the north (imagine it goes ALL the way to the
west.)

Stay OUT of

MNo throwing
up.

pick them

Non-Example

You need st
equipment.

the climbing

If the GREE]I
DO NOT nes
lvour coat.

building you
UP, wear

Stay out of ti

hould not
dren should
en must

Git in the
here is

= on the ice.

Mo throwing
ldestroy othe
not climb on
wear snowps
snow. All ¢
snow on the

WVWe got outsiGS G tis e o e o wwndchill is O
Hegrees.

[Children should be quieted in the classroom lines
tside bef i i he buildine

47

46

[

{'KNOW, AP
UNTIL Now
I NEVER WAD
THE URGE To
RIOE A
UNICYCLE

VA‘- B WIAN gk g !

Non-Example

48
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Examples of Norms or Expectations

field =
Schoolwide

Expectations Considerations

A small number of
positively stated
expectations or norms

Teaching matrix
(expectations within
routines)

49

Expectations Considerations

Routines ; ;
Entering Seat Work Small Group Leaving

Classroom Activity Classroom
Norms

Kindly
greetyour |
teacher &

peers

Respect

Check the
board &

start your
“do now”

Put 1" 2.3 Positively Stated
materials
away r Examples

Responsibility

Safety

\/alk

51

Expectations Considerations

A small number of
positively stated
expectations or norms

2-3 examples of
expected behavior
within each routine

Teaching matrix
(expectations within
routines)

53

50

Appendix D

Seop 1 Siamry Any Luisnng Expocianians oo Matricrn

PBIS CULTURAL
RESPONSIVENESS
FIELD GUIDE:
Resources for Trainer

Appendix G

bis.org/resource/pbis-cultural-
ss-field-guide-resources-for-
Biners-and-coaches

https://www.pbis.org/resouiiiss
a-classroom-teaching- .

Examples & Non-Examples of Examples ©

* Walk » Don’t run

+ Eatonly in the Café » No food in class

» Work quietly & * No talking during
independently seatwork

* Raise your hand to » No talk outs
participate

54



ROUTINES
Transiti Teacher-directed |Cooperati Taking Care of
Instruction Group Work Seatwork Personal Needs
_ |+ Usean'indoor |+ ivelylisten fo e [+ ivelyIstento |« q « Quelyand
2 voice teacher your peers maintain a discreetly take care
S |o Hepoesit  |o Quilyraseyour |o  Use posiive and disracion-free ofbusiness
5 needediasked handto aska constructive environment o Raise your hand if
& Follow specific question or language « Do your own work you need teacher
@ teacher irectons contribute « Raise yourhand i assistance
& you need help
¢ Bring needed e Take notes on e Actively contribute to[ e Label your work «  When possible, take
materials content the group discussion |+ Do your best work care o needs during
o |+ Tmnwokas |o  Ensueyouhae andtask o Asklorhelpit transiions
2|3 appropriate only appropriate |+ Complete your needed « When necessary,
S g o Move efficiently maerials out share of the work follow procedures for|
B S | beweeniccatons |+ Askiyouneed  [o Noloarylowsp sgning loutof
5 & dlarification on work to be room
w| 'y content or completed «  Fill your water bottle
S| insiructions. during transitons;
] leave it on yourdesk|
when not in use
« Waksowly « Stayindesgnaed |+ Remani + Stayindesgnaled |+ Wak eficenty and
'+ Keep hands, feet, seat with 6 feet” on designated seat and seat with °6 feet” on directly between
@ ‘and materials to self the floor location the floor locations
‘D |« Proceeddiectyto |o  Keephandsfeel, [+  Usematerialsas | Keephands,feet |o  Alerileacherto
e nextlocation and materas toself | instructed and materaistoself | anything unsafe
@ o Usecamlanguage
(Simonsen & Myers, 2015, Figure 6.2)

55

" Online
Hallway Classroom Bus Online Group
b Smile withyour |+ Greetadults & [+ Talk kindlyto | Mute when o Take turns if
b eyes and wave to| peers at students sitting listening others waiting
5.1. acknowledge beginning & end in your area ko Usekind b Wear
g adults & peers of activity o Waitturn to language headphones
& L usekind o Usekind board/exit
language language
k' Maintain 6 (big) [+ Stayin assigned o Letbusdriver o  Log-in/offon- [+  Stay engaged
2 personal space spot to maintain know if unsafe time o Keep device
3 bubble 6’ distance behaviorseen |o  Actively charged
'3 Pk Takecareofyourle Doyourbest o Sitinassigned participate o Ask for help (via
s materials as you | Engage in seat & maintain |»  Have materials email, chat, or
by transition in the learning distance ready for each with help of a
g hallway lesson/activity parent) when
you're stuck
b Wear mask [ Wear mask [ Wear mask " Keep password |o  Disinject
S | Followl-way |e Disinfect o Disinfect seat private keyboard &
E‘ direction arrows desk/table o Keep handsto s Let teacher know mouse
5 before & after self if private chatis | Take short breaks|
use inappropriate from your seat
and screen

57

Strand Preview

Mon
(10:30-12:30)

Context & Critical Practices

Tue . A
(9:15-12:30) Critical Practices

e Develop Habits of Effective Classroom Practice
(9:45-12:30)

Thurs
(9:00-1230) D13 & Systems to Support Educators

59

Teacher-
Directed
Instruction

Small Group
Activities

Independent
Seat Work

Transitions

Routines

Expectations

® Use whole ® Share your * Do your best | Bring what
body listening| ideas ® Ask for help if| you need to
. you need it be ready for
what’s next
e Calm body & |e Listen to your|e Calm body & |e Quiet voice
2. Kind to others VSRV friends quiet voice  |e Keep a space
. . bubble

® Take care of |e Take care of |e Take care of |e Leave your

1. Kind to self

3. Kind to your space your space & | your space & | space better
environment | materials materials than you
° ° found it

56

A

Table Activity

Individually or as a team, begin to
complete an EXAMPLE Positive

Classroom Behavior Support =
Plan.

Replace sample text with

your expectations (row headers)
& 2-3 examples of expectation-
following behavior for each
routine.

Steps to Support & Respond to Students’ SEB Needs

1.Create positive 4.Monitor student
teaching &
learning

environments

2.Actively
promote SEB
growth

3.Monitor fidelity
& use data to outcomes & use
- guide ‘ data to guide
implementation response

1.1 Design a Safe
Environment

1.2 Establish
Positive Connections

1.3 Develop
Predictable Routines

Expectations

2.1 Engage Students
in Relevant Learning

2.2 Foster Positive
Relationships

Prompt &

Supervise SEB &
Academic Skills

Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

3.1 Monitor
Implementation

If implementation
challenges...

4.1 Monitor
Student Outcomes

If many students
make ongoing SEB
€rrors ...

4.2 Enhance Tier 1
(Steps 1 & 2)

If few students make
ongoing SEB errors ...
4.3 Enhance Tier 1;

Consider Tiers 2 & 3

60
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0, SO

& Zoo

Strengthening Our Classrooms
(Practices & Systems)
to Support Students & Educators

Nourishing Our Roots:
Deepening & Strengthening

Our Systems of Support for

the Well-being of All

Brandi Simonsen, Ph.D.

UCONN

UNIVERSITY OF CONNECTICUT

Ceer — &

Positive Behavioral
Interventions & Supports

61

Nourishing
Our Roots

Strand Outcomes or “Take Aways”

Completed Positive
Classroom Behavior
Support Plan for your
classroom and/or
sample plan for a
classroom at your
school that
documents critical
practices

Action Plan

T i e An action plan that

documents data &

systems to improve

implementation

fidelity of these

practices

63

Thanks to the team
who lead the
development of
Version 2:

Brandi Simonsen,
Jenifer Freeman,
Maria Reina

Santiago-Rosario,
Karen Robbie,
Heather George,
Steve Goodman,
Laura Kern,
Barbara Mitchell,
Robert Putnam, &

Review
of Guide

SUPPORTING AND

RESPONDING TO
STUDENTS' SOCIAL,
EMOTIONAL, AND
BEHAVIORAL NEEDS
Evidence-B

Center on PBIS. (2022).

for C Supporting and Responding to
Student’s Social, Emotional,
and Behavioral Needs:

Strand Learning Objectives

1. Describe the core features of effective
classroom practices to support all
students, and develop an effective
classroom environment plan.

Nourishing
Our Roots

2. Discuss how we develop habits, and
create an action plan to develop
habits to support wellbeing in the
classroom.

3. Identify data and systems features
needed to scale habits of effective

classroom practices.

62

Strand Overview

Mon - .
(10:30-12:30) Context & Critical Practices
L2 Critical Practices
(9:15-12:30)
Wed Data, Systems, & Habits of Effective Practice
(9:45-12:30) ’ ’
Thurs Full Continuum of Effective Practice
(9:00-12:30)
64

Steps to Support & Respond to Students’ SEB Needs

4.Monitor student
& use data to outcomes & use

- guide ‘ data to guide

implementation response

1.Create positive
teaching &

2.Actively
promote SEB
growth

3.Monitor fidelity

environments

. Evidence-Based Practices for
* Kim Yanek
Educators (Version 2). Center
on PBIS, University of Oregon.
‘www.pbis.org.

1.1 Design a Safe
Environment

1.2 Establish
Positive Connections

1.3 Develop
Predictable Routines

.4 Define & Teacl
Positive
Expectations

1 Engage Students 3.1 Monitor
in Relevant Learning Implementation
2.2 Foster Positive
Relationships

.3 Prompt &
Supervise SEB &
Academic Skills

If implementation
challenges...

.2 Access Training,
Coaching, &
Feedback

Feedback (>5:1
Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

4.1 Monitor
Student Outcomes

If many students
make ongoing SEB
errors ...

4.2 Enhance Tier 1
(Steps 1 & 2)

If few students make
ongoing SEB errors .
4.3 Enhance Tier 1;
Consider Tiers 2 & 3

6/6/23
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Steps to Support & Respond to Students’ SEB Needs

1.Create positive * Arrange furniture to allow easy traffic flow
teaching & * Ensure adequate supervision of all areas

learning * Designate staff & student areas
environments

* Seating arrangements (groups, carpet, etc.)

1.1 Design a Safe
Environment

Aligning and Integrating
Family Engagement in Positive
Behavioral Interventions and
Supports (PBIS)

= Write. The

1.2 Establish
Positive Connections

1.3 Develop
Predictable Routines

.4 Define & Teacl
Positive
Expectations

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.1 Design a Safe
Environment

Establish
Pos Connections

Develop

. * Teach expectations using examples and non-examples
Predictable Routines

and with opportunities to practice and receive
feedback, and reteach

 Validate, Affirm, Build, and Bridge (VABB)t to honor
students’ personal and cultural learning histories when
teaching expectations :

.4 Define & leacl
Positive
Expectations

69

Teaching Expectations Examples

Teaching Matrix

DEBRIEF

Table Activity

Individually or as a team, begin to

complete an EXAMPLE Positive
Classroom Behavior Support
Plan.

Replace sample text with

your expectations (row headers)
& 2-3 examples of expectation-
following behavior for each
routine.

Expectations Considerations

A small number of
positively stated

expectations or norms
Teaching matrix

(expectations within
routines)

2-3 examples of
expected behavior

within each routine

Teach expectations
directly using explicit
social skills instruction

Actively involve
students & provide
practice in context

70

Lesson Plan Example

Sample Lesson Plan Template to Teach Expected Behavior (Social Skills)

| Lesssn Focun

Objective ‘MW P p— 7 Tate
ey,

Teaching Examples
[[Posiive Exampies TNegatve Crangies ]

==

Model, Lead, Test
(1do, We do, You do)

Procedures toreu|

I o Prompt, Reinforce,
| rocedures 1o me| Correct, Monitor, &
[ rocetees Evaluate

71

72
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Appendix I: VABB and a Sample Bridging Behavior Cool Tool

+ Afiemation

rg/resource/pbis-cultural-
eld-guide-resources-for-
s-and-coaches

Sample Lesson (courtesy of Andreal Davis, Wisconsin Rt Center, 2016}

75

Steps to Support & Respond to Students’ SEB Needs

[NCEICN LG |« Ensure the instructional materials and activities
teaching & celebrate diversity of students and families (e.g.,
learning race/ethnicity, family composition, languages, cultural
environments traditions, genders, physical strengths and needs,

abilities, SES, local history)

Select curricula (or adapt existing curricula) and
activities (e.g., jigsaw) that are relevant for your
students’ learning history and needs

Consider various dimensions of each activity (e.g.,
difficulty, duration of task, choice, communication
needs)

Plan to differentiate to meet the needs of all learners
(e.g., pre-teach prerequisite skills, provide alternative
ways to access and respond to materials, flexible

1.5 Plan Relevant grouping) —
Instruction

77
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Kind Bee Lesson Power Point

‘What does look like before group?

Awesome bee s ready and kind.

Awesome bee reminds us to be
ready and kind toolI!

What does look like during group?

Is this kind?

To help us be ready and kind, Y Awesome Bee will be on my screen
to remind us to be ready and kind!

Individually or as a team, begin to
complete an EXAMPLE lesson
plan for 1 box in your matrix
(expectation within routine)

Focus on objective, examples,
materials, & lesson activities to
model (I do), lead (we do), and
test (you do).

@ s e

of Engaging I i

to Im:;em Equity in Education

Intonsive Intorvention Course
Contont: Features of Exphicit

https://intensiveintervention.org/int
ensive-intervention-features-
explicit-instruction

https://www.pbis.org/resource/exam

ples-of-engaging-instruction-to-
increase-equity-in-education

13



PBIS CULTURAL
RESPONSIVENESS
FIELD GUIDE:

https://www.pbis.org/resource/pbis-cultural- - https://www.pbis.org/resource/high-school-

A
B O s

HIGH SCHOOL PBIS
IMPLEMENTATION?
STUDENT VOICE

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.1 Design a Safe
Environment

1.2 Establish
Positive Connections
1.3 Develop
Predictable Routines

Expectations

2.Actively
promote SEB
growth

2.1 Engage Students
in Relevant Learning

2.2 Foster Positive
Relationships

.3 Prompt &
Supervise SEB &
Academic Skills

.4 Provide Specific
Feedback (>5:1
Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

6/6/23

responsiveness-field-guide-resources-for-  pbis-implementation-student-voice
trainers-and-coaches

Steps to Support & Respond to Students’ SEB Needs

2.Actively Use explicit instruction to teach SEB and academic
promote SEB skills
growth

1 Engage Students
in Relevant Learning

Provide high rates of opportunities for students to
respond (e.g., asking a question, requesting worked
problem, providing writing opportunity)

Vary response opportunities to include:
* Individual, small-group, or whole group (choral or
unison) opportunities
* Variety of response types (e.g., vocal, written,

electronic student response system, response cards,
white boards, guided notes, gestures)

Differentiate to ensure equitable benefit

https://www.pbis.org/resource/
effective-instruction-as-a-
protective-factor

https://www.pbis.org/resource/clas
= sroom-integrated-academics-and-
behavior-brief

81
. Examples & N
Plan Engaging =
% OTRs Instruction
0O
'-‘ *  Provide high rates of
opportunities to respond Direct Instruction ¢ 30-min lecture with no
(OTRs) ) planned engagement
Computer Assisted strategy
= Consider various Instruction
observable ways to . * Waiting 5 min for a
engage students _(?Llj?zﬁ;]\ghde Peer student to raise hand
= Link engagement with Guided notes : galtlir:jg on tge same 2;]
outcome objectives students during eac
Response Cards activity
83

14



Steps to Support & Respond to Students’ SEB Needs

2.Actively * Positively greet each student as they enter the
promote SEB learning environment (e.g., greet at classroom door,
growth login)

Provide structured and unstructured opportunities for

students to engage with each other—create specific
opportunities for students to practice SEB skills,
2.2 Foster Positive
Relationships

communicate, and develop positive relationships with
peers

Incorporate students’ preferences into learning
opportunities to increase connections during
instruction

Consider both verbal and non-verbal interactions to
foster positive relationships

85

6/6/23

Stand just inside or outside
of the door and...

1. Greet each student by
name

2. Have a short positive
interaction (e.g., praise,

friendly comment,
question)

3. Direct them to the first
activity

https://www.pbis.org/resource/positive-greetings-at-the-door

Steps to Support & Respond to Students’ SEB Needs

2.Actively
promote SEB
growth

.3 Prompt &
Supervise SEB &
Academic Skills

* Remind students of key SEB skills before skills are
expected (e.g., start of activity) to increase the
likelihood that students use skills in the appropriate
context

Teach and emphasize self-managed prompts

Actively monitor (check for understanding) and
supervise (move, scan, interact proximity) during all
routines to (a) prompt SEB and academic skills, (b)
provide timely specific feedback, and (c) quickly
redirect contextually inappropriate behaviors (or
incorrect academic responses) to behaviors/skills that
are appropriate for current context (or correct),

Provide individualized prompts to support students
with intensive needs

Prompts & Active Supervision Considerations

9

Q-

Prompts

* Deliver before behavior

« State expected behavior

* Remind of previously
taught behaviors

89

88

Classroom Prompts Examples

e

Visual,
verbal,
gestural
reminders

“Remember
to mute
unless its

_your turn”

15



Prompts & Active Supervision Considerations

<

Prompts \.
« Deliver before behavior

« State expected behavior

* Remind of previously
taught behaviors

| ;
¢ z’ ' Active Supervision
. - Move—

@ * Scan
/ ¢ Interact

91

. . . Prompt & Supervise

Table Activity m

Individually or as a team, begin to

draft prompts.

Replace sample text with your
prompts for a few key routines.

Feel free to add rows for

additional routines.

Specific Feedback: Why Praise?

¢ It works!

Decades of research support the relationship between positive
and specific feedback and student outcomes

¢ Positive climate & relationships

Providing positive feedback helps to create a positive classroom
climate & develop positive relationships

* It's all about the ratio!
Maintain a favorable ratio of positive to corrective feedback
Provide at least 5 positive statements for every 1 corrective (5:1)

(Cook et al., 2020; Floress et al., 2017; Simonsen et al. 2008)

95

Active Supervision Examples & Non-Examples

* Move * Stay in one spot
¢ Scan ¢ Check email for 15 min
without looking up
* Interact
* Turn back on class
92

Steps to Support & Respond to Students’ SEB Needs

Provide specific feedback to encourage SEB and

2.Actively ; ) o -
academic skills (specific praise) and decrease errors

promote SEB

growth (specific correction)

2.1 Engage Students
in Relevant Learning

Effective specific praise names the skill/behavior,
provides sincere positive feedback, and matches
students’ preferences

Effective specific corrections briefly signal the error,
quickly redirect to the contextually appropriate skill, and
may provide an opportunity to practice with feedback;
corrections are delivered privately in a calm and
supportive manner

2.2 Foster Positive
Relationships

.3 Prompt &
Supervise SEB &
Academic Skills

.4 Provide Specific
Feedback (>5:1
Ratio)

Provide at least 5 praise statements for every error
correction (25:1 ratio); increase ratio for students
demonstrating SEB risk (e.g., 29:1)

Engage students in providing specific praise to each

.

other and themselves

94

Specific Feedback Definitions

* Specific Praise
“a positive statement, typically provided by the
teacher, when a desired behavior occurs

(contingent) to inform students specifically what,
they did well.”

* Specific Error Corrections or Redirections
“an informative statement, typically provided b
the teacher, that is given when an undesired
behavior occurs (contingent), states the
observed behavior, and tells the student exactly
what they should”do in the future in a brief,
concise manner..

Error corrections should also be calm, private,
and instructional.

(Simonsen et al. 2008, pp. 362, 364, emphasis added)

96
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Specific Feedback: Examples ; : % Specific Feedback
£

Individually or as a team, begin to
draft specific praise and
correction statements.

* Specific Praise
— “Nice hand raise.”
— “Clear pronunciation.”
— “Helping your friend was kind.”

» Specific Error Corrections or
Redirections

— “Instead of talking out, please raise your
and.”

Replace sample text with your
statements.

— “That sound is /a/. What sound? Yes, /a/.”

— “Rather than laughing, please help your
friend clean up the mess.”

Feel free to add rows for
additional examples.

97

Steps to Support & Respond to Students’ SEB Needs

2.Actively * Adopt procedures that celebrate, acknowledge, and
promote SEB reinforce (increase) use of SEB skills, academic skills, @ PoiS =
growth and contextually appropriate behavior; for example, Student Teacher Game
consider: -
2.1 Engage Students * Teacher-student game or good behavior game

in Relevant Learning

* Group contingency

2.2 Foster Positive Token economy

Relationships * Adopt procedures that prevent or respond
instructionally, respectfully, and supportively to SEB
.3 Prompt & . . .
SupemsepSEB 2 errors, academic errors, and contextually inappropriate

behavior; for example, consider:

Provide Specific

Non-contingent reinforcement (NCR: e.g., attention
dback (.

or breaks)
Differential reinforcement (DR) of alternative or low
rates of behavior -

2.5 Consider Other
Response Strategies

Self-management (SM)

https://www.pbis.org/resource/the-student-teacher-game

101

#DITCHTHECLIP

DITCH THE CLIP!

Why Clip Charts Are
Not a PBIS Practice
and What to Do Instead

Non-Example

https://www.pbis.org/resource/ditch-the-clip-why-clip-charts-are-not-a-pbis-
practice-and-what-to-do-instead

102 103
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e ® 2
Name:, Ly, 3 U

i 7 What do
What should | h b doing? \ .
at shou ave been doing - you thlnk?
|

‘ Behaving

What was | doing?

I was fooling around

5
e A@.‘A P SO e =

What | will do in the future?

Non-Example

1 will be better

104

Additional Strategies to Consider

Adopt procedures that
celebrate, acknowledge, and
reinforce (increase) use of
SEB skills, academic skills,
and contextually appropriate
behavior*

Adopt procedures that prevent or
respond instructionally,
respectfully, and supportively to
SEB errors, academic errors, and
contextually inappropriate
behavior*

Pair with Specific

* Non-contingent reinforcement
Feedback g

(NCR; e.g., attention or breaks)

« Differential reinforcement (DR)
alternative or low rates of
behavior

* Group contingency

* Token economy

* Self-management (SM)

*Behavior is considered appropriate or inappropriate based on context

106

Steps to Support & Respond to Students’ SEB Needs

2.Actively
promote SEB
growth

1 Engage Students
in Relevant Learning
2.2 Foster P e
Relationships

.3 Prompt &
Supervise SEB &
Academic Skills

.4 Provide Specific
Feedback (>5:1
Ratio)

e

- What do
What should | have been doing? i
at should | have been doing you think?

Nome:___

Working silently on my work

What was | doing?

| was goofing around with my friend

1300

What | will do in the future?

I will focus on my own work and raise
my hand if | have a question.

1 will goof around with my friend at
recess.

105

Strand Preview

Mon
(11:00-12:30)

Context & Critical Practices

Tue

(9:15-12:30) Critical Practices

Wed

(9:45-12:30) Data, Systems, & Habits of Effective Practice

Thurs

Full Continuum of Effective Practice
(9:00-12:30)

108

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

2.Actively
promote SEB
growth

3.Monitor fidelity 4.Monitor student

& use data to outcomes & use

- guide ‘ data to guide

implementation response

4.1 Monitor
Student Outcomes

If many students
make ongoing SEB
errors ...

1.1 Design a Safe

2.1 Engage Students
in Relevant Learning

3.1 Monitor
Implementa

2.2 Foster Positive
Relationships If implementation
challenges...

.2 Access lraining,
Coaching, &

Feedback

.3 Prompt &
Supervise SEB &

e Connections
Academic Skills
.4 Provide Specific

1.3 Develop
Predictable Routines
.4 Define & leacl
iti Feedback (>5:1

Expectations Ratio)

4.2 Enhance Tier 1
(Steps 1 & 2)

If few students make
ongoing SEB errors ...
4.3 Enhance Tier 1;
Consider Tiers 2 & 3

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

110
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Mo
30

o
Strengthening Our Classrooms

(Practices & Systems)
to Support Students & Educators

Nourishing Our Roots:
Deepening & Strengthening

Brandi Simonsen, Ph.D.

Our Systems of Support for

UCONN

‘e UNIVERSITY OF CONNECTICUT

&) PBIs

the Well-being of All
%o

CBER

111

Strand Outcomes or “Take Aways”

e Completed Positive
Classroom Behavior
Support Plan for your
classroom and/or
sample plan for a
classroom at your
school that
documents critical
practices

Nourishing
Our Roots

Action Plan e rrr———

— T i e An action plan that
documents data &
systems to improve
implementation
fidelity of these
practices

Strand Overview

Mon - .
(10:30-12:30) CONtext & Critical Practices

Tue " (ritical Practices
(9:15-12:30)

HE Data, Systems, & Habits of Effective Practice
(9:45-12:30) » SY 4

Thurs . . .
(9:00-12:30) Full Continuum of Effective Practice
115

Nourishing
Our Roots

Strand Learning Objectives

1. Describe the core features of effective
classroom practices to support all
students, and develop an effective
classroom environment plan.

2. Discuss how we develop habits, and
create an action plan to develop
habits to support wellbeing in the
classroom.

3. Identify data and systems features
needed to scale habits of effective

classroom practices.

112

‘ ~10 min table groups
Table Activity

o Reflections

Look forward to next school year and identify:

1 concern for next year

p hopes for your students

3 things you will do to nurture your students

114

(]

~5 min share out

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.1 Design a Safe
Environment

1.2 Establish
Positive Connections

1.3 Develop
Predictable Routines

Expectations

2.Actively
promote SEB
growth

2.1 Engage Students
in Relevant Learning

2.2 Foster Positive
Relationships

.3 Prompt &
Supervise SEB &
Academic Skills

.4 Provide Specific
Feedback (>5:1
Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

116
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Table Activity

Do you have a complete draft of a
classroom behavior support

plan?

Classroom Plan

DEBRIEF

What questions do you have

ut what these practices?

117

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.1 Design a Safe
Environment

2 Establish
e Connections

1.3 Develop
Predictable Routines

.4 Define &
Positive
Expectations

2.Actively
promote SEB
growth

3.Monitor fidelity
& use data to

- guide

implementation

2.1 Engage Students 3.1 Monitor
in Relevant Learning Implementation

2.2 Foster Positive
Relationships If implementation
challenges...
.2 Access Training,
Coaching, &

Feedback

.3 Prompt &
Supervise SEB &
Academic Skills

Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

Steps to Support & Respond to Students’ SEB Needs

3.Monitor fidelity
& use data to
guide
implementation

3.1 Monitor
Implementation

118

Measure fidelity, or the extent to which key practices
(Table 1 and Table 2) are implemented as
recommended

Use measures of implementation quantity (e.g., direct
count of practices) and quality (e.g., ratings of
implementation effectiveness)

Monitor equitable use of practices among all
subgroups of students (race/ethnicity, gender,
language status, disability status)

Obtain multiple perspectives (e.g., self, peer,
mentor/coach, administrator, student) when assessing
implementation

Monitor across time to continue to enhance
implementation

@ PBIS ===

Selt-Assessment b Actson Pan

Self-

e e vy P.

Vo o e i et e 3

O e

e 1 et ¢ s e 3

SUPPORTING AND

RESPONDINGTO

119

121

120

Steps to Support & Respond to Students’ SEB Needs

3.Monitor fidelity
& use data to
guide
implementation

3.1 Monitor
Implementation

If implementation
challenges...

.2 Access Training,
Coaching, &
Feedback

* Use fidelity data (3.1) to guide decisions about
implementation support

Access resources that provide information on key
practices and explicit training that includes
opportunities to practice with feedback

Arrange coaching from self, peer, or mentor/coach that
provides prompts for key practices and opportunities
for in-vivo modeling if needed to enhance
implementation

Prioritize wellness, and access supports as needed

Arrange supportive data-based feedback from self,
peer, or mentor/ coach that provides specific data
about implementation and suggestions for maintaining
or achieving effective implementation of practices

Celebrate implementation successes

122
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HABITS OF EFFECTIVE

CLASSROOM PRACTICE,

123

Check out our Practice Brief on
Habits of Effective
Classroom Practice

https://www.pbis.org/resource/habit
s-of-effective-classroom-practice

125

Habit Development
Building Blocks of Behavior

*How do we develop habits
(whether we mean to or not...)

Guiding
Questions

*How can we build habits of
effective practice in classrooms?

*How do we scale up effective
habits in our schools & districts?

124

Habit Development
Building Blocks of Behavior

126

Habit Development Example 1
Building Blocks of Behavior

127

A B C
Antecedent Behavior Consequence
OUT OF MY
WAY! . i
_ ) \"t . .
arrives " leaves
. | HEARD THE ...
MAILMAN'S
Many practice TRUCK!
opportunities later... ]
128

6/6/23
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Habit Development Example 2 Habit Development Example 3 |z
Building Blocks of Behavior Building Blocks of Behavior X
A ] C

A B C

Antecedent

Behavior Consequence

Antecedent

Behavior Consequence

Praise for correct

Candy in grocery
. mask wearing aisle + parent Parent finally
In public . . “ype
(corrections for initially says says “yes.
Many practice mistakes) Many practice | . i |
opportunities later... opportunities later...

129

130

Habit Development Example 4 |2

Habit Development Example 4
Building Blocks of Behavior |

Then the parent realizes...there must be a better way!

A B

A B C

Antecedent Behavior

C

Consequence

Antecedent Behavior

Consequence

Tantrum Prevented

0,
gy O
£ S
9 oy )
&
1S celebrates their
= arental
%, ‘e P
Wy °’b%;'°/; | !
By i
SN

131

132

* We develop habits by Main messages:
Gmdmg experiencing cues, responses, -
Questions and rewards (ABCs of behavior). 5 start simple.
=
*How can we build habits of
R .. *Set up for success.
effective practice in classrooms?
* Build effective habits.
* Celebrate successes!
133 134
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Habit Develobment
Identify simple, evidence-based, and

culturally relevant practices

* Positive greetings and specific prompts

135

What is it?

Stand just inside or outside
of the door and...
1. Greet each student by
name
2. Have a short positive
interaction (e.g., praise,
friendly comment,
question)
. Direct them to the first
activity
. Prompt classroom
norms

https://www.pbis.org/resource/positive-greetings-at-the-door

143

Why do it?

Delivering prompts or precorrections for
appropriate behavior results in increases in
appropriate behavior and/or decreases in
inappropriate behavior across a variety of student

populations (Arceneaux & Murdock, 1997; Flood, Wilder,
Flood, & Masuda, 2002; Gena, 2006; Wilder & Atwell, 2006)

Specific prompts may be more effective than
general prompts (Hunsaker, 1983).

More frequent prompts may be more effective
than less frequent prompts (Lancioni et al., 2001).

Combining prompts or precorrection with active
supervision (moving, scanning, and interacting
during supervision) is effective across a variety of
classroom and non-classroom settings (Colvin et al.,
1997; De Pry & Sugai, 2002; Lewis, Colvin, & Sugai, 2000).

145

Why do it?

Create a welcoming classroom

environment

Positive greetings:

* Increase student time on
task

* Decrease disruptions

* Build positive relationships

(Allday & Pakurar, 2007; Cook et al., 2018)

https://www.pbis.org/resource/positive-greetings-at-the-door

136

What is it?

Prompt

A verbal prompt is a reminder of previously
taught behaviors, delivered before the behavior,
that explicitly states the expected behavior.

* Delivered before behavior
* State expected behavior

* Reminder of previously
taught behaviors

(e.g., Simonsen et al., 2008)

144

|
H rassie insuivure

ON DISABILITIES
g Journal of Positive Behavior Interventions
The Effects of Prompting XX(X) 1-9

= % © 2011 Hammill Institute on Disabilities

Appropriate Behavior on the Reprints and permission: http:/iwww
Off-Task Behavior of Two

sagepub.com/journalsPermissions.nav
DOI 10.1177/10983007 | 1410702
Middle School Students

heep/jpbi sagepub.com
®SAGE

Aimee Faul', Karoline Stepensky', and Brandi Simonsen'

Prompts work!

“the level of off-task behavior without prompts
was comparable to baseline, and the level of off
task behavior with prompts was clearly lower.”

146
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The Effects of Prompting
Appropriate Behavior on the
Off-Task Behavior of Two

Middle School Students

Alternating Treatments

70 School Break

Percent of Intervals

Observation Sessions

Figure 1. Alternating treatment design evaluating the effects of two different treatments (ie., prompting at beginning of class vs. no
prompe) on off-task behavior of Owen
Note: A |-week school break occurred between Observations 9 and 10 (indicated by arrow).

147

verbal,
gestural
reminders

——

'%tch'ér, ‘Iem(’nary Schog‘
7 o

“Remember
to mute
unless its

your turn”

149

So...what is it?

¢ Prompt
— Verbal statement (i.e., not look or gesture)
— Delivered before the behavior is expected

— Specifically states the appropriate behavior that is expected

(i.e., consistent with classroom norms,

156

The Effects of Prompting
Appropriate Behavior on the
Off-Task Behavior of Two
Middle School Students

No Prompt
100 Baseline Alternating Trealments
° 90
(3
§ ?g a [ 'S -a ]
e e
° 50 o - -
£ 4 . /“’ P
$ a0
o
a 20 v
10 Sclwan..xk
0+
1 2 3 4 5 6 7 8 9 10 1" 12 13
Observation Sessions
Figure 2. Alternating treatment design evaluating the effects of two different treatments (i.e.. prompting at beginning of class vs.no
prompt) on off.task behavior of Tom
Note: A |-week school break occurred between Observations 9 and 10 (indicated by arrow).

148

Examples or Non-Examples
I‘ Is this a prompt? ’I

Let’s Play!

Quick activity to check our
understanding of prompts.

If the scenario on the ppt is an
example of a prompt, give us a
“thumbs up.”

If the scenario is NOT an example
of a prompt, give us a “thumbs
down.”

150
B - .
S Identify simple, eVIdence-baFed, and
culturally relevant practices
* Positive greetings and specific prompts
* Active engagement
Ao,
[ piag

157
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Why do it? What is it?

& Connecting new content to
= prior knowledge and skills.
Establishing and maintaining

Examples o X
Pl Instructional clear learning goals and

to Increase Strategy ey It works! of
— to Increase Equity in Education expectations for each lesson.
3 Modeling concepts and

Use Exphcit - . — e .
tnstruction ard ’ 3 . processes clearly in a step-by-

step fashion.
Varying instruction in

response to immediate and
reflective feedback.

Asking questions to
continually monitor
understanding and inform
immediate feedback.
Scaffolding learning
experiences for students to
practice, synthesize, and

consolidate learning.
https://www.pbis.org/resource/examples-of-engaging-instruction-to-increase-equity-in-education https://www.pbis.org/resource/examples-of-engaging-instruction-to-increase-equity-in-education

158 159

What is it? Examples & Non-Examples

(Continued)

“An Opportunity to Respond (OTR) is a teacher
behavior that...solicits a student response (e.g.,

asking a question, presenting a demand).”
- Direct Instruction * 30-min lecture with no
planned engagement

Provide high rates of - Computer Assisted strategy

opportunities to respond (OTRs) Instruction

» Waiting 5 min for a

Consider various observable ways . Class-Wide Peer student to raise hand

to engage students Tutoring

Link engagement with outcome . Guided notes + Calling on the same 2-
objectives 5 students during each

- Response Cards activity
(Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008)

160 161

PR

I‘ Examples or Non-Examples ’| So..what is it?
Is this an Opportunity to Respond?  Opportunity to Respond

— Educator behavior that solicits (i.e.., requests, occasions)

Quick activity to check our an academic response
understanding of OTRs. — OTRs may request verbal, gestural, written, or other
response modalities

If the scenario on the ppt is an
example of an OTR, give us a — OTRs may be delivered to an individual or a group of
students (including a whole class)

“thumbs up.”

If the scenario is NOT an example
of an OTR, give us a “thumbs
down.”

162 171
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Why do it?

B

Behavior

Identify simple, evidence-based, and

e It works!

cultur_ally relevant practices Decades of research support the

* Active engagement

q\' :‘ i * Specific positive (& corrective) feedback

* Positive greetings and specific prompts

172

177

179

What is it?

Behavior Specific Praise

“a positive statement, typically provided by
the teacher, when a desired behavior occurs
(contingent) to inform students specifically

what they did well.”

Specific Error Corrections or
Redirections

“an informative statement, typically provided
by the teacher, that is given when an
undesired behavior occurs (contingent), states
the observed behavior, and tells the student
exactly what they should do in the future in a
brief, concise manner..”

(Simonsen et al. 2008, pp. 362, 364, emphasis added)

I‘ Examples or Non-Examples
Is this Behavior Specific Praise?

Let’s Play!

Quick activity to check our
understanding of behavior
specific praise (BSP).

If the scenario on the ppt is an
example of BSP, give us a
“thumbs up.”

If the scenario is NOT an example
of BSP, give us a “thumbs down.”

173

178

190

relationship between positive and
specific feedback and student outcomes

Positive climate & relationships
Providing positive feedback helps to
create a positive classroom climate &
develop positive relationships

It’s all about the ratio!

Maintain a favorable ratio of positive to
corrective feedback

Provide at least 5 positive statements
for every 1 corrective (5:1)

(Cook et al., 2020; Floress et al., 2017; Simonsen et al. 2008)

Examples

Behavior Specific Praise

— “Nice hand raise.”

— “Clear pronunciation.”

— “Helping your friend was kind.”

Specific Error Corrections or
Redirections

“Instead of talking out, please raise your
and.”

“That sound is /a/. What sound? Yes, /a/.”
“Rather than laughing, please help your

z

friend clean up the mess.”

So...what is it?

Behavior Specific Praise

— Positive verbal statement

— Delivered immediately after the
behavior(contingent)

— States observed desired behavior

Specific Error Corrections or
Redirections
— Corrective verbal statement
Delivered after the behavior(contingent)
States observed behavior & redirects to
desired behavior
Brief & concise
Calm & neutral

26



Main messages:

*Start simple.

What?

*Set up for success.

* Build effective habits.

How?

* Celebrate successes!

Habit Development Strategies
Building Blocks of Behavior o

A B C

Antecedent Behavior Consequence

Practice a new behavior Celebrate

Change cues

Parent
celebrates their

parental
awesomeness!

191

Building Blocks of Behavior

)

Habit Development Strategies ]

B C

Behavior

Antecedent

Consequence

* Do not reinforce

* Add prompts undesired behavior

* Redesign + Teach & practice * Provide specific
environment desired behaviors to feedback
. Er(;‘mqte :‘eslred fluency * Celebrate success
ehavior « Monitor (reinforce progress
+ prevent undesired N N N N
. implementation & desired behavior)
behavior

192

.} ‘Habit Development Example ;.
[ Positive Greetings at the Door/Login

A

Antecedent

B C

Behavior Consequence

* Redesign  Teach & practice * Provide specific
environment desired behaviors to feedback
- gudgrettidesiester fluency

* Celebrate success
* Monitor (reinforce progress
implementation & desired behavior)

(beksbdmpBscreen)
* eyenbdvatesirel
dhatsavior

+ Add peovimtsr

* Do not reinforce
undesired behavior

194

\‘ ‘Habit Development Example.
' Positive Greetings at the Door/Login

A B C

Antecedent Behavior Consequence

* Redesign * Teach & practice
environment Gesitibogsenikdheyo
« add greeting poster Heemme a habit

(or slide on screen) . )
+ prep in advance of Waslitgreetings to

* Peicerspiecifice
feecibagk

+ Eelewaifuiitas
{peiefidrienprogress &

o )

e impleeneathtitudent Besit BaRbiRdpss
(( ) is greeted + BaHbIVERIGd 2
e FEH S By

193
& pois
Track Positive Reinforcement
with Our Be+ App
)
://www.pbis.org/announcements/track-positive-reinforcement-with-our-be-app
195

196
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[;," | Beyond the Basics ’]

!ﬁ ‘ . Positive Greetings at the Door/Login

*How do you know if you’re implementing it?

*Structure or protocol
*Monitor data over time

*How do you know implementation is
equitable?
*Is everyone getting “it”?
*Who's benefitting from “it”?

*How do you differentiate to meet diverse
needs?
* Change quantity (more/less)
*Change quality (adjust practice)

197

+[ |  Resources to Support
[ﬁ | . Positive Greetings at the Door/Login

https://www.pbis.org/resource/positive https://www.pbis.org/resource/socially-
~greetings-at-the-door connected-while-physically-distant

199

b};_ Beyond the Basics ,’]

A Active Engagement 0

*How do you know if you’re implementing it?

*Structure or protocol
*Monitor data over time

*How do you know implementation is
equitable?
*Is everyone getting “it”?
*Who's benefitting from “it”?

*How do you differentiate to meet diverse
needs?
* Change quantity (more/less)
*Change quality (adjust practice)

201

i | Beyond the Basics ,]

Positive Greetings at the Door/Login

Greeted | Attended % of work Response to How | Preferred T&L | Connection made
Student Class completed this | are you Feeling Context with student
week Prompt
v v 100

Abbey Alton Thumbs up Remote. TV Show
Burt Buzzy 25 Unsure Unsure

Devon v v 90 Neutral No preference Pet
Donaldson

Jose Juggler v v 75 Thumbs up In person Siblings.
Hannah Held v v 100 Thumbs up In person Dessert
sammy Shy 100 Thumbs up Remote TV show
Susie Sunshine v v 75 Thumbs down In person Pet
Regina Rock v v 100 Thumbs up No preference Cooking

Active Engagement 0l

E%;;:g-labit Development Example Ag]

A B

Behavior

C

Antecedent Consequence

OTR = Opportunity to Respond

* Redesign * Teach & practice * Ryidespecifieat i
environment @dftsachbidhbeiors to feedpagknstruction” A
* pdohaiRsdesiesson Heemme a habit : ERRNRIEAS MRS
. b‘zmi':!zf‘m i * WiaehtoFRs to ensure treinfereensivitiess
e “"‘?ms - highenteratvianied RS HLHBeNaitor)
; (] [y OTRs {4 : BaHBERERIlow
- dd provimser [ ) ot

200

[_.;1 Beyond the Basics }']

- Active Engagement 0

* Spider Web Discussion Map

* Flipped Learning (explicit instruction recorded and reviewed prior to
class time, allowing more interaction with content)

* Think-Pair-Share using small groups & Google Doc/Padlet/etc

* Making Thinking Visible
(https://www.nesacenter.org/uploaded/conferences/FT1/2016/hand
outs/Mark_Church/D_MakingThinkingVisible_Summary TheMainlde
a.pdf

* Flipgrid

* Virtual Gallery Walks

* Moving Station Brainstorming Online

W, ja org/articl SLL jes-improve-participation-your-virtual-classroom
* Response caras nita Archer Style™ ©)

202


https://www.nesacenter.org/uploaded/conferences/FTI/2016/handouts/Mark_Church/D_MakingThinkingVisible_Summary_TheMainIdea.pdf
https://www.nesacenter.org/uploaded/conferences/FTI/2016/handouts/Mark_Church/D_MakingThinkingVisible_Summary_TheMainIdea.pdf
https://www.nesacenter.org/uploaded/conferences/FTI/2016/handouts/Mark_Church/D_MakingThinkingVisible_Summary_TheMainIdea.pdf
https://www.edutopia.org/article/8-strategies-improve-participation-your-virtual-classroom

203

)

¢ Habit Development Examplej]
| Specific Positive (& Corrective) Feedback ]

B C

Antecedent

Behavior Consequence

* Redesign * Teach & practice « Petiyidarsetifivay to ‘
environment slesiifid pati i Pl
. mu’p?q‘lmiksired ftlmegme a habit « Celeb ..
. ms:c:':j& sesited * Warkitpecific praise (al:ﬁ::qm
m\,‘i‘ofa o apkmentsaiuh fralssicdisetiavior)
error correction: « Dyaot refesaelow,
* Add peorintsr ((D)) and ensure 5:1 u Mimhmf’
205
¥ N ¥
. Beyond the Basics &
) Specific Positive (& Corrective) Feedback )

Be+ App

 E— Y YT —— =]
- Tie | Ve | A | Gom | Mowd | Sen
v i

Cou nte r rerorm el L] ke chard
o B i e
T | |-

207

&+ Resources to Support P
A” Active Engagement 0
@ —
10 Increase Equity in Lducaton
Ttps://WwWw.pbis.org/resource/e Tittps://www.pbis.org/resource
xamples-of-engaging-instruction- Jeffective-instruction-as-a- https://www.youtube.com/watch?v=I
to-increase-equity-in-education protective-factor 01020_YLnM&feature=youtu.be
204
[ : Y
Beyond the Basics &
) Specific Positive (& Corrective) Feedback {)

*How do you know if you’re implementing it?
«Structure or protocol
* Monitor data over time

*How do you know implementation is
equitable?
*|s everyone getting “it”?
*Who's benefitting from “it”?

*How do you differentiate to meet diverse
needs?
* Change quantity (more/less)
* Change quality (adjust practice)

206

’. Resourcesto Support ¢
' Specific Positive (& Corrective) Feedback {)

e

hitps://www.pbis.org/resource/the-
student-teacher-game

https://WWW.pbTS

208
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https://www.nesacenter.org/uploaded/conferences/FTI/2016/handouts/Mark_Church/D_MakingThinkingVisible_Summary_TheMainIdea.pdf
https://www.nesacenter.org/uploaded/conferences/FTI/2016/handouts/Mark_Church/D_MakingThinkingVisible_Summary_TheMainIdea.pdf
https://www.nesacenter.org/uploaded/conferences/FTI/2016/handouts/Mark_Church/D_MakingThinkingVisible_Summary_TheMainIdea.pdf
https://www.edutopia.org/article/8-strategies-improve-participation-your-virtual-classroom

Main messages: Key actions:

*Start simple. B

What?

*Set up for success.

Design environments to
support implementation (antecedents)

.
“RI . . Practice to fluency/automaticity and
E Build effective habits. E monitor implementation (behaviors)
Acknowledge and celebrate successes
* Celebrate successes! (reinforcing consequences)
209
Core Features of PBIS/MTSS
OUTCOMES
¥ 9,
&
2
EQUITY\
211

[ Habit Development Systems ]
Building Blocks of Behavior

Antecedent Behavior
Q. /) Greet
shdmh .

Performance Feedback ‘

Train & Coach

Prompt & Remind

Provide Resources to Support

7 r {
Monitor Fidelity & Celebrate Progress & Successes!

Outcomes

213

* We develop habits by
experiencing cues, responses,

Guiding
Questions

and rewards (ABCs of behavior).

* We develop effective habits by
establishing cues, practicing, &
celebrating.

*How do we scale up effective
habits in our schools & districts?

[ Habit Development Systems ]
Building Blocks of Behavior

A B C

Antecedent Behavior Consequence

* Redesign * Teach & practice * Celebrate success
er:]wronment to fluency « Prevent reward
(change cues) * Monitor for undesired

+ Add prompts impl i behavi

212

Overview:
Thanks to the team Guide to
who lead the
development of Classroom
guide: Systems &
« Jenifer Freeman, Data

SUPPORTING AND
RESPONDING

¢ Brandi Simonsen,

* Karen Robbie,

* Maria Reina
Santiago-Rosario,

* Steve Goodman,

* Sarah Wilkinson,

¢ Kim Yanek,

¢ Sarah Sinnott,

* Sarah Rosati,

* Mara Power, &

* Katie Meyer

TO EDUCATORS'
CLASSROOM PBIS
IMPLEMENTATION

Center on PBIS. (January
2023). Supporting and
Responding to Educators
Classroom PBIS
Implementation Needs: Guide
to Classroom

Systems and Data. Center on
PBIS, University of Oregon.
www.pbis. org.

January 2023
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How is This Guide Organized?

e ot i et
_——= St Tt

Steps to Support & Respond to Educators Implementation Needs

1. Establish 2. Explicitly teach | 3. Monitor 4. Monitor 5. Monitor
foundationsto & coach systems educator equitable student
support classroom impl i impl ion | | benefit & use
PBIS & use problem & use problem problem solving

implementation solving process  |solving process process

3.1 Monitor team | (4.1 Monitor 5.1 Monitor valued

1.1 Collaboratively = 2.1 Communicate . )
implementation educator student

establish clear

riorit expectations of systems implementation outcomes &
P i P (steps 1 & 2) & acceptability acceptability
1.2 r 2.2 Explicitl
Secure xplicitly 3.2,4.2,5.2 Use continuous improvement process
resources teach
2.3 Coach &
1.3 Align & provide If system If educator If students do
integrate ... supportive impl ion impl ion not benefit
feedback challenges... challenges... equitably...
1.4 Promote 3.3 Revisit & 4.3 Diffe.rentiate 5.3 Enhance SEB
t ¢ 2.4 Celebrate enhance training, support &
::Aelﬁ::s: successes! systems coaching, & modify training
(steps 1-2) feedback & coaching

[ s e SRR
Table with critical features, examples, ————— e
non-examples, & resource links —_———
(publications, videos, etc.) for each step.
1. Establish
f jations to Funding and Poli Workforce
support classroo Engagement Alignment olicy Capacity

PBIS
implementation

{

1.1 Collaboratively Executive Team Functions

establish
priority Leadership Teaming
Implementation Functions

1.2 Secure t

resources I
1.3 Align & | Training | Coaching Evaluation
1.4 Promote t

culture of

wellness Local Implementation Demonstrations

217

2 Explicitly teadh Examples of training & coaching
& coach Coaches record brief explicit
training videos of each practice &
send weekly email prompts with
reminders about practice

implementation & supports

Y Secure time for
+2 223 brief monthly
training during
Coach existing
2.1 Communicate meetings
clear

expectations :
Educators bring

data to PLC,
problem solve
teach

Peers watch

2.2 Explicitly video, takg
data, provide
challenges & feedback and/or
Peer celebrate .

2.3 Coach & problem solve Educators
provide successes challenges, & independent!
supportive celebrate e;:]e 'de ly
feedback Teach educators | ¢ occes watch video,

self-monitor,
self-evaluate,
self-reinforce, &
ask for support
as needed

to self-monitor
& self-evaluate
implementation

2.4 Celebrate collaboratively

successes!

219

216

Steps to Support & Respond to Educators Implementation Needs

1. Establish 2. Explicitly teach
foundations to & coach

support classroom

PBIS

implementation

1.1 Collaboratively = 2.1 Communicate

establish clear
priority expectations
1.2 Secure 2.2 Explicitly
resources teach
2.3 Coach &
1.3 Align & provide
integrate ... supportive
feedback

1.4 Promote
culture of
wellness

2.4 Celebrate
successes!

6/6/23
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0. Self-Management |ﬁ

* We manage our own behavior in the same manner as
we manage anyone else’s (Skinner, 1953).

* Self-management is engaging in one response (the self-
management behavior) that affects the probability of a
subsequent behavior (the target or desired behavior).

* For example, keeping a “to do” list (self-management
behavior) may increase the likelihood that you “do” the
things on your list (target behaviors).

220
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Self-Management |£

Self-management (following brief
training + email coaching prompts)
resulted in desired initial increases in
specific classroom management sKills
across teachers.

(Simonsen, Freeman, et al, 2017; 2020)

221

Teacher 1
300 , Baseline Targeted i Folle P

= WA |

Teacher 2

Specific Pralse per Minute

(Simonsen et al., 2017)

Artide ll‘lllun:lul-\luun
v my e
The Effects of Targeted Professional e bt o Dsbies 019

Avoce rease

Development on Teachers’ Use of Db conior pemiion
Empirically Suppor?ed Classroom Py
Management Practices

Brandi Slmonsen, PhD'(), Jennifer F'eeman, PhD', Diane
Myers, PhD Kad:ryn Dooley PhD Eleanor Maddock, MA',
Laura Kern, jD. PhD', and Sang Byun MA'

i Oveevien ) Basabive Dot ) St Focsont ‘ Sud Foausas S focumd Tied Raview
Traeng e All | Callecion Trasming 1 Trising Trasieg3
(Masttar st
(Pretoe s 52, wusu mns:n Qamtiorsi &
asy) PrefrS28.53) 2. Posttor 53)
¥ me (Preeprs) (Tomes )
§ u. (| )
<
§
3 o

wene) () ey

HMawaus iwsmiron
anta

Empirical Research Tox o

2007, - LU ’
2 17, Vel 11 4]
Effects of Targeted Professional Ot it i Ot 1
. e od prmiio
Development on Teachers’ Specific

Praise Rates

Lgepub com st Fermavon:
DOE 10.1177/10983007 16437192
b sagepud com

SSAGE

Brandi Si PhD', Jennifer F PhD', Kathryn Dooley, MA',
Eleanor Maddock, MA', Laura Kern, MA, JD', and Diane Myers, PhD?

Targeted PD works!

The combination of brief training + weekly email
prompts + daily self-management (goal setting,
self-monitoring, self-evaluation, and self-
reinforcement) resulted in increases in specific
praise.

222

Targeted Professional Development

ise rate across baseline, targeted professional development, and follow-up phases
=
o
3
2
2
“w

Teacher 6

(Simonsen et al., 2017)

Figure 2. School 2 te:

224

The Effects of Targeted Professional
Development on Teachers’ Use of
Empirically Supported Classroom
Management Practices

Mean Skill Rates per Minute Across Conditions
Cohort 2

.
*x
| - - | [ |

Time -» Baseline

N W

Rate per Minute

o

Prompts OTRs Praise
\ )

PD FYocus

m Specific Praise OTR Prompt

The best predictor of OTRs was grade level taught (p<.05)

(Simonsen et al., 2020)

226
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Q. Self-Management E

* SetaGoal

. Examples:
Increase my rate of specific praise to 4 times per minute during math instruction
Increase the distribution of my specific praise to ensure all students receive at least
2 praise statements during math

Use at least a 5:1 praise to corrective ratio during literacy

* Select a Measure (that matches your goal)

* Self-Monitor and Evaluate

* Self Reinforce and Share your Experiences

227

Data, Habits, & Systems

B C

Antecedent Behavior Consequence

* Redesign * Teach & practice | + Celebrate success
environment to fluency

* Prevent reward
(change cues)

* Monitor for undesired

- Add prompts implementation behavior

.. Action Plan
Individually or as a team

* Consider specific strategies to
develop habits of effective
practice

* Add items to action plan

229

* We develop habits by
experiencing cues, responses,
and rewards (ABCs of behavior).

Guiding
Questions

* We develop effective habits by
establishing cues, practicing, &
celebrating.

Main messages: Key actions:

+Start simple.

What?

+Set up for success.

+Build effective habits. n
« Celebrate successes! cknoy

How?

231

Guiding
Questions

228

Guiding
Questions

230

Guiding
Questions

232

* We develop habits by
experiencing cues, responses,
and rewards (ABCs of behavior).

* We develop effective habits by
establishing cues, practicing, &
celebrating.

* We scale-up effective habits by
building systems to cue, provide
enhanced practice, and celebrate
enhancements.

* We develop habits by
experiencing cues, responses,
and rewards (ABCs of behavior).

Habit Development
Building Blocks of Behavior

Antecedent

“Cue” “Response” “Reward”

* We develop habits by
experiencing cues, responses,
and rewards (ABCs of behavior).

* We develop effective habits by
establishing cues, practicing, &
celebrating.

* We scale-up effective habits by
building systems to cue, provide
enhanced practice, and celebrate
enhancements. -

6/6/23
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Strand Preview

Mon - .
(11:00.12:30) CONtext & Critical Practices

Tue " (ritical Practices
(9:15-12:30)

Wed Data, Systems, & Habits of Effective Practice
(9:45-12:30) » SY 4

Thurs . . .
BB Full Continuum of Effective Practice
233

Steps to Support & Respond to Students’ SEB Needs

1.Create positive 2.Actively 3.Monitor fidelity 4.Monitor student
teaching & promote SEB & use data to outcomes & use
learning growth - guide - data to guide
environments implementation response

1.1 Design a Safe 2.1 Engage Students 3.1 Monitor .1 Monitor
Environment in Relevant Learning Implementation udent Outcomes

1.2 Establish If many students
e Connections | J| Relationships If implementation make ongoing SEB
challenges... error:
1.3 Develo -3 Prompt & -~ Access Training, 4.2 Enhance Tier 1
PrediCtab‘epRoun‘nes coaChIng' &
Academic Skills Feedback
Define & leacl 4P

pecific

Fee.d back (25:1 If few students make

Ratio) ongoing SEB errors ...
1.5 Plan Relevant 2.5 Consider Other 4.3 Enhance Tier 1;
Instruction Response Strategies Consider Tiers 2 & 3

Steps to Support & Respond to Students’ SEB Needs

3.Monitor fidelity
& use data to
guide
implementation

3.1 Monitor
Implementation

If implementation

challenges...

.2 Access Training,
Coaching, &
Feedback

234

o
o %
o8 ZOO

Strengthening Our Classrooms
(Practices & Systems)
to Support Students & Educators

Nourishing Our Roots:
Deepening & Strengthening

Our Systems of Support for
the Well-being of All U NN
UNIVERSITY OF CONNECTICUT

CBerR &) PBIS muers,.

Brandi Simonsen, Ph.D.

235

Strand Learning Objectives

1. Describe the core features of effective
classroom practices to support all

NOUf'lShlng students, and develop an effective
Our Roots classroom environment plan.

2. Discuss how we develop habits, and
create an action plan to develop
habits to support wellbeing in the
classroom.

3. Identify data and systems features
needed to scale habits of effective

classroom practices.

236

Strand Outcomes or “Take Aways”

e Completed Positive
Classroom Behavior
H H Support Plan for your
NourIShlng classroom and/or
sample plan for a

Our ROOtS classroom at your

school that
documents critical
practices
Action Plan [
el o ol e An action plan that

documents data &
systems to improve
implementation
fidelity of these
practices

6/6/23
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[ - -
' ‘ ~10 min table groups
Table Activity ~5 min share out

Reflections

Look forward to next school year and identify:

1 concern for next year

2 hopes for yourself as an educator

3 things

239

you will do to care for yourself

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.1 Design a Safe
Environment

1.2 Establish
Positive Connections

1.3 Develop
Predictable Routines

2.Actively 3.Monitor fidelity
promote SEB & use data to
growth - guide
implementation

2.1 Engage Students 3.1 Monitor
in Relevant Learning Implementation

2.2 Foster Positive
Relationships If implementation
challenges...

.2 Access Training,
Coaching, &

Feedback

.3 Prompt &
Supervise SEB &
Academic Skills

.4 Provide Specific
Feedback (>5:1
Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

241

Guiding
Questions

243

* We develop habits by
experiencing cues, responses,
and rewards (ABCs of behavior).

Habit Development
Building Blocks of Behavior

Antecedent

“Cue” “Response” “Reward”

Strand Overview

Mo
(10:30-12:30)

N Context & Critical Practices

Tue - .
(9:15-12:30) Critical Practices

Wed Data, Systems, & Habits of Effective Practice
(9:45-12:30) , OY ’

Thurs

(9:00-10:30 & Full Continuum of Effective Practice
11:00-12:30)

240

Core Features of PBIS/MTSS

OUTCOMES

)
R2S
v

&
&
&
(=)
/ EQUITY

242

* We develop habits by
experiencing cues, responses,
and rewards (ABCs of behavior).

Guiding
Questions

* We develop effective habits by
establishing cues, practicing, &
celebrating.

Main messages: Key actions:

« Start simple. n cultura
[ [

o
5:5’ +Build effective habits. n E

*Celebrate successes!

What?

~Set up for success.

244
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Guiding
Questions

* We develop habits by
experiencing cues, responses,
and rewards (ABCs of behavior).

celebrating.

* We develop effective habits by
establishing cues, practicing, &

building systems to c
enhanced practice, a
enhancements.

* We scale-up effective habits by
ue, provide
nd celebrate

245

Steps to Support & Respond to Students’ SEB

1.Create positive
teaching &
learning
environments

2.Actively
promote SEB
growth

3.Monitor fidelity
& use data to

- guide

implementation
3.1 Monitor
Implementation

If implementation
challenges...

.2 Access Training,
Coaching, &
Feedback

1.1 Design a Safe 2.1 Engage Stui S

in Relevant Learning

Foster Po
Relationshi

.3 Prompt &
Supervise SEB &
Academic Skills

.4 Provide Sp:
Feedback (>5:1
Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

Needs

4.Monitor student
outcomes & use

- data to guide

response

1 Monitor
Student Outcomes

If many students
make ongoing SEB
errors ...

Enhance Tier 1
(Steps 1 & 2)

If few students make
ongoing SEB errors ...
4.3 Enhance Tier 1;

Consider Tiers 2 & 3

247

« Count hand raises vs. talk-outs Hope your instru
on an app after teaching
students how to respectfully

get your attention

Give a written te
and yell at stude

Take data on how students
enter class while greeting

them at the door are disrespectful

Examples & Non-Examples Monitori

awesome and behavior will
magically improve

ction was

st on respect,
nts when they

Data, Habits, & Systems

B C

Antecedent Behavior Consequence

* Teach & practice | + Celebrate success
to fluency

* Redesign
environment

* Prevent reward
(change cues)

for undesired
behavior

* Monitor

+ Add prompts implementation

g Action Plan
Individually or as a team

Consider specific strategies to
develop habits of effective
practice

Add items to action plan

246

Steps to Support & Respond to Students’ SEB Needs

PN T rrd |« Operationally define student outcomes (behavior/skill)
outcomes & use in observable, measurable, and specific terms
data to guide
response

Monitor
Student Outcomes

 Select the appropriate data collection strategy, given
features of the behavior/skill and context:

« Counting (frequency or rate)
* Timing (duration, latency, inter-response time)
* Sampling (time-based estimates)

* Other descriptive methods (e.g., ABC recording,
rating scales, extant data)

248

Social Skills Lesson Plan Example

Sample Lesson Plan Template to Teach Expected Behavior (Social Skils)
Lessen Focun:
[Oemonstatra iate ) ]

Tokawes nrecien fadarts wl Gomincre T te
(e by Atescrd

owal _vampled sppornsen (i)

Teaching Examples
[[Posiive Exampies

Tt Frangies |
Lesson il

[

Lotaan e

o

s Model, Lead, Test

Tese (I do, We do, You do)

Swstegies o promge

Procedures toreu|

Prompt, Reinforce,
Correct, Monitor, &

Procedares to car|

Procedores to ma

Evaluate

Procedures to co|

249
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Individually or as a team

Revisit lesson plan for 1 box in
your matrix (expectation
within routine)

Focus on follow up activities

251

b ollrm up Activities

Surategles 10 prompe

Procedures to remterce

Procedures to cormect behavioral errors
Procedares to meator'supervise

Procedures 1o coliect and evalvate student data

v

https://intensiveintervention.org/intensive-intervention/progress-monitor

253

Steps to Support & Respond to Students’ SEB Needs

4.Monitor student
outcomes & use
data to guide
response

4.1 Monitor
Student Outcomes

Operationally define student outcomes (behavior/skill)
in observable, measurable, and specific terms

Select the appropriate data collection strategy, given
features of the behavior/skill and context:

Disaggregate data by subgroup (race/ethnicity, gender,
language status, disability status) to monitor equitable
outcomes

Review outcome data to determine whether students
are (a) engaging in SEB and academic skills and
contextually appropriate behavior and/or (b) showing
on-going SEB needs and contextually inappropriate
behavior

Steps to Support & Respond to Students’ SEB Needs

4.Monitor student
outcomes & use
data to guide
response

4.1 Monitor
Student Outcomes

If many students
make ongoing SEB

errors ...

4.2 Enhance Tier 1
(Steps 1 & 2)

If review of student outcome data indicate that many
students are continuing to demonstrate risk or need,
enhance implementation of (i.e., practices in
Table 1 and Table 2)

Enhance of implementation

Implement to respond
instructionally and equitably to SEB errors
Further implementation to meet the
needs of all learners, including students with
disabilities

to support of students
who experienced crisis (e.g., natural disaster, school
violence, pandemic)

252

Team-Initiated Problem Solving
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e

https://www.pbis.org/resource/pbis-forum-in-brief-tips
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Steps to Support & Respond to Students’ SEB Needs

4.Monitor student
outcomes & use
data to guide
response

4.1 Monitor
Student Outcomes

If many students
make ongoing SEB
errors ...

4.2 Enhance Tier 1
(Steps 1 & 2)

If few students make
ongoing SEB errors ...
4.3 Enhance Tier 1;

Consider Tiers 2 & 3

Implement strategies to (a) (4.2) and
(b) develop student skills so they can better access and
benefit from Tier 1 support

to guide further adjustments to student
support
For students with on-going SEB or academic risk/need,
(a) consider targeted ( ) approaches to prevent,
teach, reinforce, and respond to students’ needs and
(b) request support to implement
For students with complex, chronic, or significant
needs, (a) consider intensive intervention ( ) and
(b) request support to complete a comprehensive
assessment (e.g., functional behavioral assessment)
and develop an individualized support plan (e.g.,

behavior intervention plan) =

6/6/23
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MULTI-TIERED SYSTEM
OF SUPPORTS (MTSS) IN
THE CLASSROOM

Prevent

Teach

Individualize physical design  +
individualize routines
intensify connections.
intensify & individualize .

prompts for SEB skills
« Implement individualized  +
antecedent manipulations

Tier 3 (Individualized)

Individualize & intensify
explicit instruction in SEB
skills

Individualize & intensify
academic instruction

Align individualized SEB skills
with classroom and school
norms or expectations

Intensify and individualize
specific positive and
supportive feedback
Intensify and individualize
recognition strategies
Enhance strategies to
decrease future SEB
challenges

decisions to
maintain or modify

antecedent manipulations

Decide 5 Increase structure * Explicitly teach targeted SEB  +
T - Re-teach routines skils
+ Monitor fidelity 3§« increase connections + Connect targeted instruction  +
+ Monitor student &« Torgetprompts & 1o tier 1 norms o
outcomes S supervision expectations .
* Make data-based 5 - implement targeted

Increase specific positive &
supportive feedback
Enhance continuum of
recognition strategies
Enhance strategies to
decrease SEB challenges

support « Effectively design space .

+ Develop & teach predictable
routines .

+ Connect with students

+ Select & define classroom
norms and critical SEB skills

« Prompt expected SEB skills

Explicitly teach positively-
stated classroom norms
Explicitly teach SE skills

Provide specific positive
feedback on SEB skills
Provide supportive
corrective feedback to
address SEB errors
Maintain a high ratio of
positive to corrective

257

Prevent

Teach

14

widualize physical design
ividualize routines.
Intensify connections
Intensify & individualize

prompts for SEB skills
+ Implement individualized
antecedent manipulations

Individualize & intensify .
explicit instruction in SEB.

skills

Individualize & intensify .
academic instruction

Align individualized SEB skills +
with classroom and school
norms or expectations

Intensify and individualize
specific positive and
supportive feedback
Intensify and individualize
recognition strategies
Enhance strategies to
decrease future SEB
challenges

Decide

* Monitor fidelity
* Monitor student

+ Increase structure

e-teach routines

Increase connections
* Target prompts &

supervision
« Implement targeted
antecedent manipulations.

Tier 2 (Targeted)

maintain or modify.

Explicitly teach targeted SEB
skills

Connect targeted instruction
<o tier 1 norms or

expectations

+ Increase specific positive &

supportive feedback

+ Enhance continuum of

recognition strategies

+ Enhance strategies to

decrease SEB challenges

support + Effectively design space

+ Develop & teach predictable
routines

+ Connect with students

+ Select & define classroom
norms and critical SEB skills

« Prompt expected SEB skills

* Actively supervise

jer 1 (Universal)

« Engage in effective
instruction

Explicily teach positively-
stated classroom norms.
Explicily teach SEB skills

feedback on SEB skills

+ Provide supportive

corrective feedback to
address SEB errors

* Maintain a high ratio of

positive to corrective
feedback

J

Provide Robust Foundation of Universal Support

259

TEACH

* Explicitly teach positively- stated
classroom norms

* Explicitly teach SEB skills

Provide Robust Foundation of Universal Support

261

Tier 1 (Universal)

* Actively supervise feedback

+ Engage in effective
instruction

Provide Robust Foundation of Universal Support

1&I = Intensive & Individualized

6/6/23
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PREVENT

* Effectively design space

* Develop & teach predictable
routines

* Connect with students

* Select & define classroom norms
and critical SEB skills

* Prompt expected SEB skills

* Actively supervise

Engage in effective instruction

Provide Robust Foundation of Universal Support

260

RESPOND
* Provide specific positive
feedback on SEB skills
* Provide supportive corrective
feedback to address SEB errors
* Maintain a high ratio of positive
to corrective feedback

Provide Robust Foundation of Universal Support

262
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Decide
*Monitor fidelity
*Monitor student
outcomes

*Make data-based
decisions to maintain or
modify support

Provide Robust Foundation of Universal Support

@ PBIS i

Provide Robust Foundation of Universal Support

263

Individually or as a team

264

* Consider how to differentiate

Tier 1

* Add items to action plan e% o

/0

Prevent Teach
+ Individuslize physical design + Individuslize & intensify  + Intensify and individualize
P + Individualize routines explicit instruction in SEB specific positive and
+ Intensify connections skills supportive feedback
+ intensify & individuslize  + Individuslize & intensify  + Intensify and individualize
prompts for SE skills scademic instruction recognition strategies

Tier 3 (Individu

265

+ Monitor fidelity

+ Implement individualized  + Align individualized SE8 skils ~ Enhance srategies fo
antecedent monipulations  with classroom and school | decrease future SES
norms or expectations challenges
Decide < Increase structure + Explicty teach targeted SE8 - Increase specifc posiive &
* Re-teach routines. skills supportive feedback

Target Sup § - increase connections * Connect targeted instruction  * Enhance continuum of

Tier 2 (Targeted)

- Monitor student + Target prompts & o tier 1 norms or recognition strategies

outcomes |5 supervision expectations + Enhance strategies to

- Make data-based + implement targeted decrease SE8 challenges

decisions to antecedent manipulations

maintain or modify

support + Effectively design space + Explicitly teach positively- + Provide specific positive
+ Develop & teach predictable  stated classroom norms feedback on SEB skill

routines - Explicitly teach SEB skils  + Provide supportive

+ Connect with students corrective feedback to

+ Select & define classroom address SEB errors

Tier 1 (Univers

norms and critical SEB skills + Maintain a high ratio of
« Prompt expected SEB skills positive to corrective
« Actively supervise feedback

« Engage in effective
instruction

Provide Robust Foundation of Universal Support

6/6/23

PREVENT

* Increase structure

* Re-teach routines
* Increase connections
* Target prompts & supervision
Target Suppa

* Implement targeted antecedent
manipulations

Provide Robust Foundation of Universal Support

266

267

TEACH

* Explicitly teach targeted SEB
skills

* Connect targeted instruction to
Tier 1 norms or expectations

Target Suppc

Provide Robust Foundation of Universal Support

268
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RESPOND

* Increase specific positive &
supportive feedback

* Enhance continuum of
recognition strategies

TereetSUPRC o Enhance strategies to decrease

SEB challenges

Provide Robust Foundation of Universal Support

269

&) PBIS =i,

Table 2. Tier 2 Classroom Practices

Gl T2

Provide Robust Foundation of Universal Support

Common Tier 2 Intervention Approaches
* Check-In, Check-Out * Check and Connect
(ClCO) (e.g., Anderson et al., 2004)

(e.g., Hawken et al., 2021)
* Check, Connect, & Expect
(e.g., Cheney et al., 2009)

* Targeted small-group

social skills instruction

(e.g., Cho Blair et al., 2020; Kern et al.,
2020; Lane et al., 2009)

* First Step to Success
(e.g., Walker et al., 2009)

« Self-management
(e.g., Briesch & Chafouleas, 2009; Van

6/6/23
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Prevent Teach Respond

~Intensity and individualize Y
specific positive and
supportive feedback

+ Intensify and individualize

+ Individualize physical design  + Individualize & Intensify
& - individualize routines explicit instruction in SEB.
+ Intensify connections skills
+ Intensify & individualize * Individualize & intensify

academic instruction recognition strategies
* Align individualized SEB skills + Enhance strategies to

with classroom and school decrease future SEB

norms or expectations challenges y,

prompts for SEB skills
+ Implement individualized
antecedent manipulations

+ Increase structure + Explicitly teach targeted SEB  + Increase specific positive &
* Re-teach routines skills supportive feedback
+ Connect targeted Instruction  + Enhance continuum of

to tier 1 norms or recognition strategies

Decide

* Monitor fidelity
* Monitor student

+ Increase connections
+ Target prompts &

outcomes supervision expectations + Enhance strategies to
* Make data-based + Implement targeted decrease SEB challenges
decisions to antecedent manipulations

maintain or modify
support

« Provide specific positive
feedback on SEB skills

« Provide supportive
corrective feedback to
address SEB errors

+ Maintain a high ratio of
positive to corrective
feedback

+ Effectively design space + Explicitly teach positively.
+ Develop & teach predictable  stated classroom norms.

routines + Explicitly teach SEB skills
+ Connect with students

+ Select & define classroom
norms and critical SEB skills

+ Prompt expected SEB skills

+ Actively supervise

+ Engage in effective
instruction

Tier 1 (Universal)

Provide Robust Foundation of Universal Support

1&I = Intensive & Individualized
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270

Full Continuum

.. Action Plan
Individually or as a team

* Consider how to target (Tier 2)

practices

¢ Add items to action plan %

272

PREVENT

Individualize physical design

Individualize routines

¢ Intensify connections

¢ Intensify & individualize prompts for
SEB skills

TargetSupeot o | mplement individualized antecedent

manipulations

Provide Robust Foundation of Universal Support

1&I = Intensive & Individualized

274
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TEACH

¢ Individualize & intensify explicit
instruction in SEB skills

¢ Individualize & intensify academic

instruction

Align individualized SEB skills with

classroom and school norms or

expectations

Target Support

Provide Robust Foundation of Universal Support

1&I = Intensive & Individualized

RESPOND

* Intensify and individualize specific
positive and supportive feedback

¢ Intensify and individualize
recognition strategies

¢ Enhance strategies to decrease
future SEB challenges

Target Support

Provide Robust Foundation of Universal Support

1&I = Intensive & Individualized

275

D —
Comtrmrermin ey P Coremat

Provide Robust Foundation of Universal Support 1&1 = Intensive & Individualized
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.. Action Plan
Individually or as a team

* Consider how to intensify &
individualize (Tier 3) practices

* Add items to action plan

278

Steps to Support & Respond to Students’ SEB Needs

4.Monitor student
outcomes & use
data to guide
response

4.1 Monitor
Student Outcomes

If many students
make ongoing SEB
errors ...

4.2 Enhance Tier 1
(Steps 1 & 2)

If few students make
ongoing SEB errors ...
4.3 Enhance Tier 1;

Consider Tiers 2 & 3

279

Steps to Support & Respond to Students’ SEB Needs

1.Create positive 2.Actively 3.Monitor fidelity | 4.Monitor student
teaching & promote SEB & use data to outcomes & use
learning growth - guide ‘ data to guide
environments implementation response

1.1 Design a Safe 2.1 Engage Students 3.1 Monitor 4.1 Monitor
Environment in Relevant Learning Implementation Student Outcomes
2.2 Foster Positive If many students
Relationships If implementation make ongoing SEB
challenges... errors

-3 Prompt & .2 Access Training, 2 Enh _—
Supervise SEB & Coaching, & (ste 2 lagcs) ier
Academic Skills Feedback p:

If few students make
ongoing SEB errors ...
4.3 Enhance Tier 1;

Consider Tiers 2 & 3

Expectations Ratio)

1.5 Plan Relevant 2.5 Consider Other
Instruction Response Strategies

280
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Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.2 Establish
Positive Connections
1.3 Develop
Predictable Routines

2.Actively
promote SEB
growth

.3 Prompt &
Supervise SEB &
Academic Skills

.4 Provide Specific
Feedback (>5:1
Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

283

Steps to Support & Respond to Students’ SEB Needs

2.Actively
promote SEB
growth

2.1 Engage Students
n Relevant Learning

2.2 Foster Positive
Relationships

.3 Prompt &
Supervise SEB &
Academic Skills

.4 Provide Specific
Feedback (>5:1
Ratio)

2.5 Consider Other
Response Strategies

285

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.1 Design a Safe

Expectations

* Arrange furniture to allow easy traffic flow
* Ensure adequate supervision of all areas

¢ Designate staff & student areas

* Seating arrangements (groups, carpet, etc.)

Aligning and Integrating
Family Engagement in Positive
Behavioral Interventions and
Supports (PBIS)

Concepts and Srategtes tor s

S Schact n ey Corserts

1.5 Plan Relevant
Instruction
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Steps to Support & Respond to Students’ SEB Needs

2.Actively
promote SEB
growth

2.1 Engage Students
Relevant Learning

Foster Positive
Relationships

.3 Prompt &
Supervise SEB &
Academic Skills

.4 Provide Sp
Feedback (>5:1
Ratio)

& Pis =

2.5 Consider Other
Response Strategies

284

Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.1 Design a Safe
Environment

Esta
Positive Connections

Expectations

2.Actively 3.Monitor fidelity
promote SEB

& use data to
growth - guide

implementation

2.1 Engage Students 3.1 Monitor
Relevant Learning

Foster Positive

Relationships If implementation

challenges...

.2 Access Training,
Coaching, &
Academic Skills Feedback

.3 Prompt &
Supervise SEB &

.4 Provide Specific
Feedback (>5:1
Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

286
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Steps to Support & Respond to Students’ SEB Needs

® Pos .
Self-Assessment -

3.Monitor fidelity
& use data to

guide
implementation
EMOTIONAL AND
BEHAVIORAL NEEL
s

3.1 Monitor
Implementation
:

If implementation e
challenges...

.2 Access Training,

Coaching, &

Feedback

SUPPORTING AND
RESPONDING TO
STUDENTS'SOCIAL

HABITS OF EFFECTIVE

CLASSROOM PRACTICE,

287

* We develop habits by
experiencing cues, responses,
and rewards (ABCs of behavior).

Guiding
Questions

* We develop effective habits by
establishing cues, practicing, &
celebrating.

Main messages: Key actions:

dentify simple, evidence-based, and

+Start simple.

What?

*Set up for success.

Design environments to
port implementation (ants

+Build effective habits. n

How?

*Celebrate successes!

289

Steps to Support & Respond to Students’ SEB Needs

3.Monitor fidelity
& use data to
guide
implementation

3.1 Monitor
Implementation

If implementation

challenges...

.2 Access Training,
Coaching, &
Feedback

* We develop habits by
experiencing cues, responses,
and rewards (ABCs of behavior).

Guiding
Questions

Habit Development
Building Blocks of Behavior

Antecedent

“Cue” “Response”

“Reward”

288

* We develop habits by
experiencing cues, responses,
and rewards (ABCs of behavior).

Guiding
Questions

* We develop effective habits by
establishing cues, practicing, &
celebrating.

* We scale-up effective habits by
building systems to cue, provide
enhanced practice, and celebrate
enhancements. il

290

Steps to Support & Respond to Students’ SEB Needs

1.Create positive 2.Actively
teaching & promote SEB
learning growth
environments

3.Monitor fidelity | 4.Monitor student

& use data to outcomes & use

- guide ‘ data to guide

implementation response

291

1.1 Design a Safe

Environment

1.2 Establish

Positive Connections

1.3 Develop

Predictable Routines
D & leac

Positive
Expectations

Engage Students 3.1 Monitor 4.1 Monitor
Relevant Learning Implementation Student Outcomes

2.2 Foster Positive
Relationships

Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

If implementation
challenges...

.2 Access Training,
Coaching, &
Feedback

If many students
make ongoing SEB
errors ...

4.2 Enhance Tier 1
(Steps 1 & 2)

If few students make
ongoing SEB errors ...
4.3 Enhance Tier 1;

Consider Tiers 2 & 3

292
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Steps to Support & Respond to Students’ SEB Needs
T

4.Monitor student
outcomes & use
data to guide
response

4.1 Monitor
Student Outcomes

If many students
make ongoing SEB

errors ...

4.2 Enhance Tier 1

Teach Respond

(Steps 1 & 2)

Decide

If few students make

ongoing SEB errors ...

4.3 Enhance Tier 1;
Consider Tiers 2 & 3

Provide Robust Foundation of Universal Support

181 = Intensive & ndividualized

Steps to Support & Respond to Students’ SEB Needs

4.Monitor student
outcomes & use
data to guide
response

4.1 Monitor
Student Outcomes

If many students
make ongoing SEB

Errors ...

4.2 Enhance Tier 1
(Steps 1 & 2)

If few students make
ongoing SEB errors ...
4.3 Enhance Tier 1;

Consider Tiers 2 & 3

293
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Steps to Support & Respond to Students’ SEB Needs

1.Create positive
teaching &
learning
environments

1.1 Design a Safe
Environment

2 Establish
Positive Connections

2.Actively
promote SEB
growth

2.1 Engage Students
in Relevant Learning
2.2 Foster Positive
Relationships
.3 Prompt &
Supervise SEB &
lemic Skills

Ratio)

1.5 Plan Relevant
Instruction

2.5 Consider Other
Response Strategies

- guide

3.Monitor fidelity
& use data to

implementation

3.1 Monitor
Implementation

If implementation
challenges...

.2 Access Training,
Coaching, &
Feedback

4.Monitor student
outcomes & use

‘ data to guide

response

4.1 Monitor
Student Outcomes

If many students
make ongoing SEB
erro

2 Enhance Tier 1
(Steps 1 & 2)

If few students make
ongoing SEB errors ...
4.3 Enhance Tier 1;

Consider Tiers 2 & 3

Strand Resources

Supporting and Responding
to Students’ SEB Needs

hitps: pbis.org/resource/supporting.
and:responding:to-behavior-evidence-based-
classroom:strategies-for-teachers

Nourishing
Our Roots

Habits of Effective Practice  |°™

hitps: pbis.org/resource/habits-of-

effective-classroom-practice

[=—— o <]
MTSS in the Classroom
hitps: pbis.org/resource/multi-tiered.

system-of-supports-mtss-in-the-classroom

295

Additional Resources: Classroom Practices

www.pbis.org

Equ

table Classroom
Acknowledgment,
Systems

297

)
O~ 90
&9 280

THANK YOU for Your Efforts to
Strengthen Your Classrooms
to Support Students & Educators

Nourishing Our Roots:
Deepening & Strengthening

Brandi Simonsen, Ph.D.

Our Systems of Support for

UCONN

UNIVERSITY OF CONNECTICUT

the Well-being of All
.

ER PBIS Jie oS
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https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom
https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom
https://www.pbis.org/resource/habits-of-effective-classroom-practice
https://www.pbis.org/resource/habits-of-effective-classroom-practice

